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Survey on Accessibility in Education
Overview

Demographic Information

The following questions are for demographic purposes only. Completing this section is optional. You will not receive an individual response to your submission.

1. Which sector below best represents you or your organization? Please select as many answers as apply.

· Student
· Parent or Guardian 
· Person with a Disability or Disabilities (you are welcome to identify your particular disability if you wish to do so)

Answer: Disability Sector 

· Professional in the Education Sector (please specify below)
· Other (please specify below)

2. Please provide your organization and preferred contact information below. Identifying information will remain confidential. You may be contacted by a representative from the Ontario government if you express interest in participating in a future Standards Development Committee for education (Question 3).

· Name: 
Accessibility for Ontarians with Disabilities Act Alliance per David Lepofsky, CM, O. Ont.
Role or Title: Chair of the AODA Alliance
· Company/Organization/Institution: AODA Alliance
· Address: Via email aodafeedback@gmail.com 
· City/Town: Toronto 
· Province: Ontario 
· Postal Code 
· Email Address: aodafeedback@gmail.com 
· Phone Number:

Participating in Standards Development

If you express interest in participating in a future Standards Development Committee for education, you may be contacted by government.

3. Would you be interested in applying to participate in a future Standards Development Committee related to accessibility in education?

· Yes - David Lepofsky has applied to serve on the Education Standards Development Committee, and sent in a detailed application.

Potential Focus Areas

The following section provides you an opportunity to comment on focus areas that could be considered for a new accessibility standard. These themes were drawn from a review of current requirements, programs, and policies that support accessibility in education, based on research about barriers faced by students with disabilities.

1. Accessibility Awareness and Training
1. Awareness of Accessibility Accommodations – Policies, Processes, and Programs/Supports
1. Information, Communication, and Inclusive Decision-Making
1. Transition Planning
1. Inclusive and Accessible Learning Spaces

We welcome any additional comments on areas that are not addressed in these themes. Your input is valuable to shaping this important work.

Accessibility Awareness and Training

Issue: 
Ontario’s accessibility standards require that all employees and volunteers of an organization be provided with accessibility awareness training. In addition, accessibility standards require specific additional training on accessible course delivery for instructors. Instructors and staff may feel that they would benefit from additional training or professional development to be able to confidently support students with disabilities and to create an accessible classroom. 

Example:
· An instructor may feel they have insufficient knowledge or professional development resources to adequately support students with disabilities and diverse learning needs.
· Students without disabilities or their parents may also feel that they lack an understanding of accessibility and disability, limiting their ability to create an inclusive school, college or university environment.
· Students with disabilities or their parents may feel that they are required to repeatedly advocate for accommodation and cannot rely on their school, college or university to have the necessary knowledge base.

Questions:
Survey Question: What could your school, college or university do to improve their awareness and consideration of the accessibility needs of persons with disabilities?

Answer: Students with disabilities and their families can far too often find it very difficult to find out what options are available to meet their education-related disability needs, and how to seek and obtain these options. An ongoing survey of parents of students with special education needs conducted by the Special Education Advisory Committee of the Toronto District School Board has shown this. We are attaching a report prepared for the TDSB's SEAC on the interim results of this survey as of March 2017. This survey reveals this problem in an abundance.

The AODA Alliances November 21, 2016 Discussion Paper on what the Education Accessibility Standard should include is also attached. It directly speaks to this issue.

On June 13, 2016, the TDSB's SEAC passed a detailed reform motion addressing this issue. That motion included the following, which we endorse:

" Parents and guardians of students with special education needs and, where practicable, students with special education needs themselves, need direct, easy access to important information about special education opportunities, supports and services at TDSB. They have a right to know all the important information they need including, for example, in these areas:

a)	What is “special education” and who is entitled to receive it.

b)	TDSB’s duty to ensure that the educational needs of students with disabilities are effectively accommodated, as required by the Ontario Human Rights Code and the Charter of Rights. TDSB itself needs to understand what the Code and Charter refer to when talking about duty to accommodate. This gives TDSB an opportunity to establish what the requirement is and to convince front line workers that it is what they need to do – a potential paradigm shift for the board.

c)	The range of options, placements, programs, services, supports and accommodations available at TDSB for students with special education needs. 

d) What persons and what office to approach at TDSB to get this information, to request placements, programs, supports, services or accommodations for students with special education needs, or to raise concerns about whether TDSB is effectively meeting the student’s education needs.

e) The processes and procedures at TDSB for a parent, guardian or student to request or change placements, programs, services, supports or accommodations for students with special education needs. This includes formal legislated processes like the Identification and Placement Review Committee (IPRC) and the development and implementation of the students Individual Education Plan (IEP). It also includes other informal processes like requests for programs, services, supports and accommodations in the classroom that are not covered in an IPRC or IEP. 
This information must be easy for parents, guardians and students to find. It should be available in plain language for parents and guardians of students with special education needs who have a wide range of skills, abilities and education. It should be available in a wide range of languages to meet the diversity of linguistic communities in Toronto that TDSB serves.

At present, TDSB is not effectively meeting these important needs. Parents and guardians of students with special education needs too often find it very difficult to find out the important information described above. Even when some of it is provided at all, such as the TDSB Parents Guide to Special Education, it is often only provided within two weeks before an IPRC meeting. That is long after parent, guardian or student first needed this information.

This information is not now easy to find on TDSB’s website. The website does not consistently use plain language. Some of it is not available at all. TDSB’s website too often uses terminology that parents and guardians of students with special education needs may not know. Moreover, TDSB’s website has accessibility deficiencies. 

Some of this needed information is found on the TDSB website, but it is buried somewhere in the TDSB Special Education Plan. Few parents would even think to struggle through that long, highly technical and detailed document. Moreover, the TDSB Special Education Plan includes clearly inaccurate information. It would misinform parents and guardians of students with special education needs about certain TDSB special education options. It inaccurately describes eligibility for and the focus of both TDSB’s Mild Intellectual Disability (MID) and Developmental Disability (DD) Intensive Support Programs. This is so even though SEAC alerted TDSB staff to this, and sought its correction last year. 

The 2016 final report of the Barbara Hall review of TDSB governance further documented that TDSB is not effectively ensuring that parents, guardians and students have the information they need. It found:

“Parents expressed frustration at their inability to advocate for their children's special education needs in an effective way. They feel isolated, afraid and unsure of how to work with the school board administration to support their children's learning needs. They also said that the specific information they require to be informed about the options available to support students is not easily accessible on the website or from any other source.”

TDSB has told SEAC that it leaves it to each principal at each of its 550 schools to convey much of this information to parents and guardians of students with special education needs. We have asked TDSB for any instructions that TDSB gives to principals regarding the provision of this information. We have not been shown anything that shows that TDSB has in place a process to ensure that all parents and guardians of students with special education needs are effectively given the information they need, and that this is done as soon as possible during a student’s engagement with TDSB. 

It is inefficient and unreliable to leave this responsibility to 550 principals, spread across Toronto, to each deal with this as they choose. When it is left to each principal, without clear policy directions and pre-prepared materials for parents, guardians and students, TDSB won’t be able to ensure that this important need is met. 

Some of this information can be needed by any of the parents or guardians of all 240,000 TDSB students. Some of this information is important specifically for the parents or guardians of the 46,000 TDSB students with special education needs. 

Some of those families do not have internet access. Some do not speak English. A failure to provide the needed information and in a timely and accessible way can undermine the effective accommodation of at least some students with special education needs.

As one important example, there could well be many students who have special education needs but that TDSB does not know about, among the 200,000 TDSB students who have to date not been formally or informally identified as having special education needs. TDSB has told SEAC that TDSB does not send a communication to all parents and guardians of all TDSB students at the start of each school year, alerting them that if a student is having any difficulty learning or taking part in TDSB educational programming, they can approach TDSB to explore whether the student has any special education needs, and find out options for TDSB to meet those needs. To identify that a student may have special education needs, it is left to the classroom teaching staff, or to parents and guardians to bring this forward on their own initiative. 

As another example, TDSB does not have a standard form to ensure that parents, who receive a draft IEP from a school, know at that point what avenues or options they have for agreeing to it, disagreeing with it, or seeking its improvement. TDSB has indicated that this is left to each school to communicate as it decides.

As a result, TDSB operates either as a restaurant that has no menu, or that is not providing its menu to all of those who need it. If parents and guardians of students with special education needs do not have easy and timely access to this needed information, this reduces their ability to ensure that TDSB effectively meets the special education needs of all of its students with those needs. By sharing an information package with all families, and not just with those that have been formally or informally identified as having special education needs, TDSB can help educate all families about special education. This will help smooth and reinforce the TDSB’s efforts on inclusive education."

In that motion, TDSB's SEAC made these recommendations for the TDSB, which we adopt and recommend for all school boards and other education organizations:

"1.	TDSB needs to develop and provide all parents with effective information resources on services for students with special education needs. TDSB should ensure that parents, guardians, and where practicable, students are informed, as soon as possible, in a readily-accessible and understandable way, about such important information as:

a)	What “special education” is and who is entitled to receive it.

b)	TDSB’s duty to ensure that the special educational needs of students with disabilities are effectively accommodated, as required by the Ontario Human Rights Code and the Charter of Rights.

c)	The range of options, placements, programs, services, supports and accommodations available at TDSB for students with special education needs. 

d)	What persons and what office to approach at TDSB to get this information, to request placements, programs, supports, services or accommodations for students with special education needs, or to raise concerns about whether TDSB is effectively meeting the student’s education needs.

e)	The processes and procedures at TDSB for a parent, guardian or student to request or change placements, programs, services, supports or accommodations for students with special education needs. This includes formal legislated processes like the Identification and Placement Review Committee (IPRC) and the development and implementation of the students Individual Education Plan (IEP). It also includes other informal processes like requests for programs, services, supports and accommodations in the classroom that are not covered in an IPRC or IEP.
 
2.	Without restricting the important information that must be made readily available, TDSB should ensure, among other things, that:

a)	Parents and guardians of students with special education needs can easily find out and, where necessary, visit different placement, program, service and support options for a student with special education needs, before the parent, guardian or, where practicable, the student must take a position on what placement, program or services should be provided to that student.

b)	Parents and guardians of students with special education needs and, where practicable, students with special education needs themselves, should be given clear, understandable explanations of their rights in the special education process. For example, when TDSB presents parents or guardians with a proposed IEP, TDSB should carefully explain to them that they need not agree to the proposed IEP, that TDSB is open to their suggestions for changes to the proposed IEP, and the avenues by which parents or guardians can seek to get TDSB to make changes to the proposed IEP.
 
3.	TDSB should now implement a comprehensive plan to substantially improve its provision of the important information, described above, to all parents and guardians of TDSB students, and to all TDSB students where practicable, and especially to parents and guardians of students with special education needs. Every parent should have an option to receive information digitally and/or in hard copy, and to be able to opt in or opt out of the format they prefer:

a)	This plan’s objective should be to ensure that all parents, guardians and where practicable, students, have the important information they need to ensure that students of all abilities can fully access and benefit from the educational opportunities available at TDSB.
 
b)	TDSB should not simply leave it to each principal or teacher to make sure that this important information is effectively provided. TDSB should instead have an effective system in place to ensure that this information actually reaches all parents and guardians,

c)	TDSB should ensure that all of this important information is fully and readily accessible in a prompt and timely way to all parents, guardians and students, in accessible formats and in jargon-free plain language, in a diverse range of languages. It should be easy to find this information, without having to call all around TDSB.

d)	TDSB should not simply rely on its website to share this information since this will not serve those families that do not have internet access. Instead, TDSB should both improve its internet content on this information, and ensure that this information is provided to parents and guardians in written form.
 
e)	This plan should include TDSB sending home information at the start of each school year in a package of information to all families, and not merely families of those students who are already being served as having special education needs. This package should include, among other things, a Question and Answer format to help families think about how this information could relate to the student in their family. 

f)	This plan should include the creation of a user-friendly package of information to be provided to families who first approach TDSB about the possibility of enrolling a child at TDSB, e.g. when they register for kindergarten.

g)	This plan should also include hosting events at local schools to help families learn how to navigate TDSB processes like the Individual Education Plan and the Identification and Placement Review Committee processes."

The Education Accessibility Standard should include mandatory concrete requirements such as those which TDSB's Special Education Advisory Committee has recommended for TDSB.

In its fifth reform motion, passed on April 3, 2017, TDSB's SEAC also made these recommendations which we endorse for implementation across Ontario. These focus on removing attitudinal barriers among classmates, school staff and families:

"Recommendation 11: Tearing Down Attitudinal Barriers against Students with Disabilities 
To eliminate attitudinal barriers among students, TDSB employees and some families of TDSB students, TDSB should:

a) 	Develop and implement a multi-year program/curriculum for teaching students, TDSB staff and families of TDSB students, about inclusion and full participation of students with disabilities, tailored to age levels. Because online courses are inadequate for this, where possible, this should include hearing from, meeting and interacting with people with disabilities e.g. at assemblies and/or via guest presentations.

b) 	Post in all schools and send information to all families of TDSB students, on TDSB's commitment to inclusion of students with disabilities, and the benefits this brings to all students.

c) 	Provide specific training to all TDSB staff that deal with parents or students, on the importance of inclusion."

Survey Question: What resources or policies have you seen as most effective to support awareness of accessibility needs in your school, college or university? 

Answer: Where an educational organization takes the measures we listed in the preceding question, this will make a significant difference. It would also make a significant difference if each educational organization designated, for students with disabilities, a "one-stop-shopping" contact available in each school, college or university faculty, or other departments, to spearhead accessibility efforts and to ensure that the individual needs of students with disabilities are met in an effective and timely fashion. 

For example, in an Ontario university, this is now ultimately left to each professor. Disability support centres can try to help. If each faculty had an existing employee designated at the lead accessibility and accommodation champion, this has proven in the U.S. to make things run more effectively and smoothly for students with disabilities.

The Ontario Government has successfully deployed a comparable strategy in each major court facility, with successful results.

Also relevant to the question here presented, the TDSB's SEAC passed a fifth reform motion on April 3, 2017. It recommended the following for TDSB, which we endorse generally for implementation across Ontario:

"Recommendation 9. Ensure Universal Design in Learning Is Used in Classrooms across TDSB 
 
TDSB should develop, implement and monitor a plan to ensure that all teachers and teaching staff understand, and effectively and consistently use, principles of Universal Design in Learning (UDL), and differentiated instruction, when preparing and implementing lesson plans and other educational programming. For example: 

a) 	TDSB should survey its front-line teachers to find out how much they now know about or were trained in UDL and differentiated instruction, how much they incorporate UDL and differentiated instruction into their lesson plans, and what supports would assist them to practice UDL and differentiated instruction in their teaching.

b) 	TDSB should develop, implement and monitor a comprehensive plan to train its teachers, other teaching staff, teaching coaches and principals on using UDL and differentiated instruction principles when preparing lesson plans and teaching. Training on UDL and differentiated instruction should be mandatory, not optional. 

c) 	TDSB should include knowledge of UDL and differentiated instruction principles as an important criterion when recruiting or promoting teachers, other teaching staff and principals.

d) 	TDSB should ensure teachers are provided with appropriate resources and support to successfully implement the UDL training. This could include appropriate adaptive technology and sufficient planning time for teachers who are sharing a team-teaching role. TDSB should also develop strategies for monitoring and assessing how effectively UDL and differentiated instruction are incorporated into lesson plans and other teaching activities on the front lines. 

e) 	TDSB should develop a specific strategy for monitoring and reinforcing the use of UDL and differentiated instruction in situations where a teacher in a regular classroom has very limited exposure to their students with special education needs, e.g. where a student, placed in a special education class, only spends an hour per day in a regular class.

f) 	TDSB should review any curriculum, text books and other instructional materials and learning resources used in its schools to ensure that they incorporate principles of UDL.

g) 	TDSB should ensure that teachers in the areas of science, technology, engineer and math (STEM) have resources and expertise to ensure the accessibility of STEM courses and learning resources. This should include ensuring that any math coaches hired under the new Ontario Government math strategy have the expertise in UDL and differentiated instruction, to effectively assist teachers in meeting the needs of students with disabilities. 

h) 	TDSB should provide teaching coaches with expertise in UDL to support teachers and other teaching staff across TDSB.

i) 	An annual UDL/differentiated instruction training report should be presented to SEAC and TDSB trustees. It should include the training done in the past year and planned for the following year; including summary of the training content, audiences and learning outcomes."

Awareness of Accessibility Accommodations – Policies, Processes, and Programs/Supports
Issue: 

In both the K-12 and post-secondary sectors, a variety of supports, programs, and services are provided to support students with diverse learning needs. Regulated accessibility standards also require educational institutions to provide students with disabilities with accessible or conversion-ready course information, student records, and educational resources. Barriers to accessibility can exist when students with disabilities or their parents are not aware of available supports and programs, or when instructors and staff are not aware of their requirements or their obligations. 

Example:
· Parents of a child with a disability may not be aware of the range of supports that their child’s school, college or university offers that are tailored to their child’s specific needs.
· Staff at a secondary school may not be aware that the school is required to provide a student with accessible or conversion-ready formats of educational materials and resources.
· A professor may not be aware of their university’s established policies and processes governing disability accommodation needs, or of the supports available, creating uncertainty and inconsistency for a student making a request.

Questions:
Survey Question: What challenges do students with disabilities face when accessing supports, programs, or services in their school, college or university?

Answer: See the answers set out above. See also the enclosed November 21, 2016 AODA Alliance's Discussion Paper on the Education Accessibility Standard. See especially the attached report on the TDSB Special Education Advisory Committee's parents survey.

Ontario's current legislation and regulations providing for deciding on the placement, program, services, supports and other accommodations for students with disabilities in school are very out-of-date and inadequate. Similarly, procedures for this in post-secondary institutions are ad hoc and insufficient.

We adopt the findings of the Special Education Advisory Committee of the Toronto District School Board in its second reform motion passed on June 13, 2016. That SEAC concluded:

"Ensuring that Parents, Guardians and Students Have a Fair and Effective Process for Raising Concerns about TDSB's Accommodation of the Education Needs of Students with Special Education Needs

BACKGROUND

For decades, Ontario's school system was not designed to be fully inclusive for students with special education needs. Therefore, it is often necessary to provide modifications, supports or other accommodations to those students so that they can fully benefit from and be fully included in Ontario's education system. The Individual Education Plan (IEP) is meant to document these goals and measures. This is to help ensure that those are provided.

The TDSB gives 46,000 students with special education needs an IEP. The Individual Education Plan (IEP) is an absolutely essential part of TDSB's process for trying to ensure that the educational needs of students with special education needs are met. 

Ontario Regulation 141/98 includes the following regarding an IEP:

"(3) The individual education plan must include,
(a) specific educational expectations for the pupil;
(b) an outline of the special education program and services to be received by the pupil; and
(c) a statement of the methods by which the pupil's progress will be reviewed. 

(4) Where the pupil is 14 years of age or older, the individual education plan must also include a plan for transition to appropriate post-secondary school activities, such as work, further education and community living. 

(5) Subsection (4) does not apply in respect of a pupil identified as exceptional solely on the basis of giftedness. 

(6) In developing the individual education plan, the principal shall,
(a) consult with the parent and, where the pupil is 16 years of age or older, the pupil; and
(b) take into consideration any recommendations made by the committee or the Special Education Tribunal, as the case may be, regarding special education programs or special education services. 

(7) In developing a transition plan under subsection (4), the principal shall consult with such community agencies and post-secondary educational institutions as he or she considers appropriate. 

(8) Within 30 school days after placement of the pupil in the program, the principal shall ensure that the plan is completed and a copy of it sent to a parent of the pupil and, where the pupil is 16 years of age or older, the pupil."

Ontario's special education regulations do not spell out important and much-needed details on such things as:
a) 	Exactly how the IEP is to be developed, and how parents, guardians, and where practicable, the student is to be involved in that process;
b) 	What parents and guardians of students with special education needs are to be told in advance or during the IEP development process, about the IEP development process, and their rights in the IEP development process;
c) 	Establishing a prompt, fair, independent and impartial process within TDSB for parents and guardians of students with special education needs to go if they are not satisfied with the IEP that a school board proposes, in order to get a review of the proposed IEP;
d) 	Establishing a prompt, fair, independent and impartial process within TDSB which parents and guardians of students with special education needs can use, if they believe that TDSB is not fully implementing a student's IEP.

TDSB has an IEP development manual for staff. It sets out procedures governing how TDSB staff are to develop an IEP. However, we are not aware of TDSB monitoring or auditing to ensure that these procedures are followed. Moreover, these procedures are inherently insufficient. 

For example, TDSB does not proactively try to ensure, as much as possible, that the IEP is written by TDSB jointly with a student's parent or guardian, at a school/family joint IEP development meeting. Instead, TDSB first sends the parent or guardian a form letter that invites written input, or a meeting if the parent or guardian wishes. However, that letter does not offer the parents or guardian the opportunity to take part in a joint TDSB/family IEP development meeting, with a view to writing the IEP together at that meeting. SEAC anticipates that many If not most parents or guardians do not have a face-to-face joint IEP development meeting with all involved professionals and teaching staff, where the IEP is written together. 

TDSB has a limited internal process for parents and guardians of students with special education needs, to raise concerns with the IEP's contents or implementation. They can raise these concerns first with the teacher, and then with the principal, and after that with the relevant superintendent. SEAC anticipates that many if not most parents and guardians are not aware of that process.
Otherwise, aggrieved parents, guardians or students must resort to filing a human rights complaint with the Ontario Human Rights Tribunal. Filing a human rights complaint involves great legal expenses, delays and hardships to a family. A school board has access to public funds to hire lawyers in opposition to families who resort to a human rights complaint. The relationship between a family and a school board can be made more difficult by the costs, delays and human rights adversarial process. 

TDSB in effect has 46,000 special education accommodation cases to assess and address each school year. In contrast, many large organizations in the public and private sector set up internal human rights and discrimination units. These are offered as a voluntary internal process for investigating and resolving workplace human rights complaints and concerns without the need to resort to the Human Rights Tribunal process. An employee can voluntarily opt for that process if they wish. They can always choose at any time to go to the Human Rights Tribunal, if they prefer. 

It would help both families and TDSB for TDSB to create a fair internal appeal process for IEP and other education accommodation issues. Ontario special education regulations do not prevent TDSB from doing so. Such a process is especially important for a school board as large as TDSB. 

The IEP development process is critically important to all students with special education needs. While only half of TDSB students with special education needs have had an Identification and Placement Review Committee (IPRC), all have an IEP. 

The 2016 final report of the Barbara Hall review of TDSB governance made findings that support the need for substantial improvement in this area. It concluded:

"Parents expressed frustration at their inability to advocate for their children's special education needs in an effective way. They feel isolated, afraid and unsure of how to work with the school board administration to support their children's learning needs. They also said that the specific information they require to be informed about the options available to support students is not easily accessible on the website or from any other source."

These new procedures will better serve families and students. They would ultimately save TDSB money, while improving the delivery of education services to these students. TDSB may wish to first try a test period with such new processes. This would let TDSB get experience, and explore what works the best." 

Survey Question: In your experience, what resources, tools, or policies are most effective to promote better awareness of available supports and facilitate appropriate accommodations?

Answer: To supplement the contents of the AODA Alliance's November 21, 2016 Discussion Paper on the Education Accessibility Standard, we will be making detailed submissions to the Education Standards Development Committee on this topic. We endorse, as appropriate for implementation across Ontario, the recommendations which the TDSB's SEAC passed in its second reform motion on June 13, 2013, as follows:

"1.	TDSB should establish an improved process for parents and guardians of students with special education needs to more effectively take part in the development and implementation of a student’s Individual Education Plan (IEP). This should include giving parents in advance, complete, timely and readily-understandable information about the IEP development process, and the parents/ guardians’ rights and opportunities in that process (in accordance with Motion #1 – Parents/Guardians Right to Know)

2.	Parents and guardians of students with special education needs, and where practicable, the student, should be invited to take part in a joint TDSB IEP development meeting, where the IEP will be written. TDSB should bring to the table all key professionals who can contribute to this. The family should be invited to bring to the table any supports and professionals that can assist the family. Parents/families should be given a wide range of options for participating e.g. in person or by phone. They should be told in advance who will attend from TDSB. Any proposal for a draft IEP should include a summary of key points to assist families in understanding them.
 
3.	If TDSB refuses to provide an accommodation, service, or support for a child’s disability that a parent, guardian, or where appropriate, the student requests, TDSB should, on request, promptly provide written reasons for that refusal.

4.	If parents and guardians of students with special education needs, and where practicable, the student, disagree with any aspect of the proposed IEP, TDSB should make available an internal appeal process for hearing and deciding on the family’s concerns. This internal TDSB appeal process should meet the following requirements:

a)	It should be very prompt. An IEP should be finalized as quickly as possible, so that the students’ learning needs are promptly met.

b)	No proposed accommodations should be withheld from a student pending an appeal. The family should not feel pressured not to appeal, lest the child be placed in a position of educational disadvantage during the appeal process. In other words, a family should not fear that if they launch an appeal, the student will suffer because TDSB will not provide an accommodation or service TDSB has offered, during the time while the appeal is pending. 

c)	The appeal process should be fair. TDSB should let the family know all of its issues or concerns with a family’s proposal regarding the IEP. The family should be given a fair chance to express its concerns and recommendations regarding the IEP.

d)	The appeal should be to a person or persons who are independent and impartial. They should have expertise in special education. They should not have taken part in any of the earlier discussions or decisions regarding the IEP for that child.

e)	At the appeal, every effort should be made to mediate and resolve any disagreements between the family and TDSB. If the matter cannot be resolved by agreement, there should be an option for TDSB to appoint a person or persons who are outside TDSB to consider the appeal, along short time lines.

f)	At the appeal, written reasons should be given for the decision, and especially if any of the family’s requests or concerns are not accepted.

g)	If, after receiving the appeal reasons, the family wishes to present any new information, it can ask for the appeal to be reconsidered. This should be along short time lines. 

h)	After the appeal is decided, if the family is not satisfied, it should be able to bring its concerns regarding the proposed IEP to the Executive Superintendent for Special Education, for a further consideration.

5. 	TDSB should establish a process for parents and guardians of students with special education needs and where practicable, the student, where they can raise concerns about the implementation of the IEP. For example, this should be available if there is a concern that the IEP is not being fully implemented. These should follow the same procedures as listed above for family concerns regarding the content of the IEP.

6. Once an IEP is established, TDSB should put in place a process for monitoring or periodically checking on a random basis to see to what extent IEPs are being effectively implemented. A synthesis or summary of the results of this audit or monitoring should be shared with the Special Education Advisory Committee and the TDSB trustees, with any identification of students removed. It should break down the information, including showing any differences in the experiences of students in elementary school as compared to those in high school."
 
Information, Communication, and Inclusive Decision-Making

Issue: 
Ensuring people with lived experience of disability are included in decision-making from an early stage is an important aspect of creating an accessible, inclusive school, college or university. Accessibility standards require educational institutions to consult with people with disabilities when creating or updating a multi-year accessibility plan, when developing transportation plans for students with disabilities, and when creating or redeveloping an outdoor play or recreation space, among others.

The first step in engaging students or, where appropriate, their parents in decision-making related to their education or their school, college or university is ensuring they have access to clear information and materials in a format that meets their needs.

Example: 
· Students and parents may not be aware that there are opportunities for them to participate within their educational community, in planning related to their individual education or to broader decisions for the school, college or university as a whole. 
· Organizations may make decisions that affect accessibility without consulting with people with disabilities to determine their needs and gather their advice. 

· Questions:
Survey Question: What barriers do students with disabilities or their parents face in participating in decisions that affect accessibility in their schools, colleges or universities?

Answer: See answers above and see the AODA Alliance's November 21, 2016 Discussion Paper on the Education Accessibility Standard. 

In our experience, school boards, colleges, universities and other education organizations too often create disability accessibility barriers without consulting people with disabilities in advance. The existing provisions in the Integrated Accessibility Standards Regulation fall miles short of preventing this.

Survey Question: In your experience, what resources, tools, or policies help to promote early engagement by persons with disabilities (or their representatives) in educational decisions and planning?


Answer: On effective inclusion of students with disabilities and their families in decisions regarding individual students with disabilities see the answers above, and see the AODA Alliance's November 21, 2016 Discussion Paper on the Education Accessibility Standard.

· Transition Planning

· Issue:
 When students transition from child care to school, and from school to work, further education and/or community living, careful planning and coordination are required to ensure a smooth transition. An individualized transition plan that reflects a student’s strengths and needs can provide the foundation for a successful transitional experience to the next appropriate pathway for the student.

Guidelines developed by the Ministry of Education encourage K-12 schools in Ontario to provide opportunities and support for students to plan their individual pathways through school, determine their personal goals, and leave school with a clear plan. At the post-secondary level, universities and colleges have established disability support offices, with support from the Ministry of Advanced Education and Skills Development. Research indicates, however, that students with disabilities and their families may still experience challenges with transition planning, and that poorly implemented transition planning can affect student success.

Example:
· Children with disabilities transitioning from early learning and childcare into the kindergarten classroom may require additional supports for a smooth transition into a more formal learning setting.
· Secondary school students may not have fully benefited from supports and tools available to help them successfully transition to employment or to post-secondary education or training.
· Supports provided in K-12 may be different than those provided in post-secondary education and students may find it difficult to effectively bridge the transition.
· Supports provided in post-secondary institutions may not transition smoothly with students transferring between institutions, or be available consistently to students who are completing programs that bridge across partner institutions.

Questions:

Survey Question: What challenges do students with disabilities face in transitioning across educational institutions or when completing programs that bridge partner institutions?

Answer: See the AODA Alliance's November 21, 2016 Discussion Paper on the accessibility standard. 

As well, serious disability accessibility barriers in early learning programs face pre-school children with disabilities. As but one illustration, preschoolers in Ontario with vision loss are not provided access to effective early literacy supports, e.g. in the Ontario Blind Low vision program that the Ontario Government operates. As such, these children arrive at school lagging behind their peers who have no disabilities, and who can benefit from other early literacy programming. This Ontario Government survey has wrongly excluded any inquiry into disability accessibility barriers in pre-school early learning programs. As such, this important impediment to early learning is not being adequately investigated. The Education Accessibility Standard should address those disability accessibility barriers.

In school programs the excessive use of "special education" classes, e.g. at the Toronto District School Board, creates impediments to students with disabilities later transitioning to post-secondary education. TDSB has a rate of educating students with special education needs in special education classes, rather than in the regular class setting, that is more than triple the provincial average in publicly-funded schools. 

The Special Education Advisory Committee of the Toronto District School Board has identified barriers that impede transitions for students with special education needs even when they remain within that school board. On April 3, 2017, TDSB's SEAC passed a fifth reform motion, which we endorse and which included the following:

"Recommendation 8: Implement Strategies to Substantially Reduce the Shuffling of Students with Special Education Needs From School to School over Their TDSB Years 

TDSB should implement a strategy to substantially reduce the shuffling of students with special education needs from one school to another over their TDSB years. For example:

a) 	If a student, attending a school other than their home school, for an Intensive Support Program, is prepared to shift to inclusion in a fulltime regular classroom, then consistent with parental agreement, the student should have the option of remaining at the same school as the ISP, and treating it as their home school. 

b) 	Where possible, TDSB should locate in the same school a combination of two Intensive Support Program classes that involve different levels of support. This would enable a student to progress towards a regular class setting in that school, without having to switch schools in order to switch to a different level of Intensive Support Program. It would also enable a student, where appropriate, to spend part of a school day in one program and another part of the school day in another program, to best meet the student's needs. For example, TDSB should aim to locate one of the more intensive special education programs (such as the one now called a Developmental disability class) at the same school as one involving less intense support (such as the program now called a Mild Intellectual Disabilities class).

c) 	Where feasible, if a student with special education needs is required to attend a different school than his or her home school, in order to take part in special education programming, the family should have the option of having that students' siblings also attend that school, especially where this will help the student with special education needs. Whenever possible, siblings, including those with special education needs, should be able to attend the same school."

The AODA Alliance will offer further input on the transitions issues to the Education Standards Development Committee. 

 
Survey Question: What challenges do students with disabilities face when planning for employment, for post-secondary education or training, or for community living?

Answer: The recurring disability accessibility barriers in pre-school and school programs can create substantial impediments that make it harder for students with disabilities to transition from school to employment, to post-secondary education and/or to community living. Disability accessibility barriers in experiential learning programs make this harder, as is also addressed below.

Survey Question: In your experience, as a student, parent, or professional, what resources, tools, or policies have been effective to support smooth transitions?

Answer: The AODA Alliance will make further submissions to the Education Standards Development Committee in the future. 

Inclusive and Accessible Learning Spaces

Issue:
Students may face challenges navigating older buildings designed and constructed before current accessibility requirements were established. When K-12 schools, colleges, and universities include accessibility features throughout the built environment, from the classroom or student workspace to the building and exterior grounds, students with disabilities can participate in a shared educational experience with other students.

Example:
· Educational spaces, from classrooms to laboratories, where students using assistive devices can easily navigate around the space and access any required supplies, support engaged learning for all students.
· Instructors may benefit from additional guidance on how to create an inclusive educational environment for all their students, such as how to adapt the principles of universal design (also known as “design for all people”) to the physical layout of the classroom.
· In addition to lifts, ramps, or elevators, building design features such as lighting, paint, carpeting or tiles can have a significant impact on accessibility.
· Accessible exterior spaces – playgrounds, picnic tables, or paths between buildings on a campus – foster an inclusive educational community and support better learning.

Questions:
Survey Question: What challenges do students, instructors, staff and the public with disabilities face in navigating their educational built environment?

Answer: It is wrong for this survey to somehow focus on older buildings, or to suggest that newer buildings will necessarily meet accessibility needs. The Education Accessibility Standard must address accessibility barriers in the built environment, both in old and new buildings in Ontario's education system. 

As but one example, the AODA Alliance has brought public attention to significant accessibility problems in the brand new Culinary Arts Centre at Centennial College. These are documented in an 18 minute AODA Alliance video, available at https://www.youtube.com/watch?v=Dgfrum7e-_0&t=87s 

We endorse the findings of the TDSB's Special Education Advisory Committee, when it passed its third reform motion on June 13, 2016. It found as follows:

"Ensuring a Fully Accessible Built Environment at TDSB Schools

BACKGROUND

The Ontario Human Rights Code and the Charter of Rights require that TDSB provide accessible buildings in which education is provided to students, unless to do so would cause TDSB (a 3-billion dollar operation) "undue hardship." As well, the Accessibility for Ontarians with Disabilities Act requires Ontario, including the TDSB, to become fully disability-accessible by 2025, less than nine years from now. That includes the physical accessibility of its schools. 
Physical barriers in TDSB schools hurt a wide range of people. The physical accessibility of TDSB schools is required in order to meet the needs of students, as well as any family members and TDSB employees with disabilities. If a school is to be opened up for a public event, physical accessibility barriers also impede members of the public, wishing to attend, who have a range of different disabilities. 

Accessibility barriers in the built environment can create obstacles for people with a wide range of disabilities. This includes for example, people with mobility disabilities, people with vision loss and people with hearing loss. The design of the built environment in a school can also help or create problems for people on the autism spectrum. 

It is not sufficient for buildings to simply meet the requirements of the Ontario Building Code, or existing accessibility standards enacted under the Accessibility for Ontarians with Disabilities Act. Neither of those laws provides sufficient built environment accessibility requirements. 
The final report of the 2015 Barbara Hall review of TDSB Governance concluded:

"We also heard comments about the lack of physically accessible schools, characterized as a disregard for the right to freedom from barriers to access for those with disabilities. We heard that there is no plan to make all schools accessible by the year 2025, as required under the Accessibility for Ontarians with Disabilities Act. Frustration was clearly expressed that equity and accessibility do not seem to be core values demonstrated by the TDSB."

At its March 7, 2016 meeting, TDSB staff advised SEAC that of the 550 schools in the TDSB, only 85 are now disability-accessible. We do not know what measure or standard for built environment accessibility was used to assess those schools. TDSB staff advised SEAC at that meeting that the Ontario Government does not give it any funds earmarked for built environment accessibility retrofits. 

In this year, TDSB has dedicated five million dollars, drawn from other allocations, to use on accessibility built environment retrofits. SEAC was told that the use of that five million dollars is expected to raise the number of accessible schools to 140 out of 550.

TDSB staff told SEAC that neither TDSB nor the Ontario Government has created a provincial design standard for the construction of a new school, or for a renovation of an existing school, to ensure that it is fully accessible to people with disabilities. TDSB staff told SEAC that TDSB has a policy that any new construction is to meet or exceed accessibility requirements in the Ontario Building Code.

Complying with the Ontario Building Code does not ensure that a new building is fully accessible. It is wasteful and inefficient to re-invent the built environment accessibility wheel each time TDSB builds a new school or renovates an existing one.

TDSB's duty regarding the accessibility of its built environment is not new. It was not first created by the AODA. It dates back over three decades, to the Ontario Human Rights Code and the Charter of Rights. 

In the past, TDSB has treated accessibility issues, like built environment accessibility, as a separate silo from special education. These should be coordinated, and not isolated in silos. SEAC has tried to start the process of breaking down those silos, by including a review of built environment as part of its review of special education at TDSB."

We also endorse, for implementation across Ontario, the recommendations which TDSB's SEAC made on June 13, 2016 in its third reform motion, as follows:

"1.	TDSB should develop a plan for ensuring that the built environment of its schools and other educational facilities becomes fully accessible to people with disabilities as soon as reasonably possible, and in any event, no later than 2025. The focus is to do as much as can be done within available funding, and through school-based decisions. As part of this planning process:

a)	As a first step, TDSB should develop a plan for making as many of its schools disability-accessible within its current financial context. Accessibility does not only include the needs of people with mobility disabilities. It must include the needs of people with all disabilities, e.g. those with vision and/or hearing loss.

b)	TDSB should identify which schools can be more easily made accessible, and which schools would require substantially more extensive action to be made physically accessible. An interim plan should be developed to show what progress towards full physical accessibility can be made by first addressing schools that would require less money to be made physically accessible, taking into account the need to also consider geographic equity of access across TDSB. 

2.	If the Ontario Government does not have a detailed and sufficient accessibility standard for the design of the built environment in schools, TDSB should develop an up-to-date list of design criteria for ensuring the physical accessibility of any new construction or renovation, especially at a school. This should meet the accessibility requirements of the Ontario Human Rights Code and the Charter of Rights. It should meet the needs of all disabilities, and not only those of people with mobility disabilities.
 
3.	When TDSB seeks to retain outside design professionals, such as architects, for the design of a new school or a school renovation, or for any other TDSB construction project, TDSB should include in any Request for Proposal (RFP) a strong condition that the design professional must have sufficient expertise in accessibility design. This includes the accessibility needs of people with all kinds of disabilities, and not just those with mobility impairments.
 
4.	TDSB trustees and SEAC should review design decisions on new construction or renovations to ensure that physical accessibility is effectively addressed.

5.	TDSB should look for funding to reallocate to accessibility retrofits, where possible, from within its budget. When doing this, TDSB should recognize that fulfilling its duties under the Charter of Rights and the Ontario Human Rights Code is an important budgetary priority.

6.	Where possible, TDSB should avoid throwing good money after bad, i.e. by renovating an existing school that lacks disability accessibility, unless TDSB has a plan to also make that school accessible. For example, TDSB should not spend public money to renovate the second storey of a school which lacks accessibility to the second storey, if TDSB does not have a plan to make that second storey disability-accessible. Health and safety concerns should be the only reason for any exception to this.
 
7.	When TDSB decides which schools to close due to reduced enrollment, a priority should be placed on keeping open schools with more physical accessibility, while a priority should be given to closing schools that are the most lacking in physical accessibility, or for which retrofitting is the most costly. For example, none of the 85 TDSB schools that are now accessible should be closed.
 
8.	TDSB should adopt a policy that TDSB off-site events will only be held at venues with built environment accessibility. 

9.	TDSB should designate a chief accessibility officer, with ultimate responsibility for all accessibility efforts at TDSB, including accessibility of the built environment. This position should report directly to the Director of Education. TDSB’s chief accessibility officer should periodically report to TDSB trustees and to SEAC on TDSB plans and progress on built environment accessibility."

We are not aware of Ontario's Ministry of Education effectively monitoring school buildings for accessibility, or planning to ensure that the education built environment will be fully accessible by 2025. 

Survey Question: In your experience, what resources, tools, or design practices can best support improved accessibility in existing, often older, buildings?

[bookmark: Start]Answer: Here again, the Government's survey question puts undue emphasis on older buildings, when all buildings must be considered. Ontario needs the Education Accessibility Standard to include detailed built environment requirements, far exceeding the inadequate accessibility requirements in the Ontario Building Code. The Education Accessibility Standard should set out detailed requirements for retrofitting the built environment in Ontario's education system and should set out comprehensive requirements for ensuring full accessibility in new buildings and renovated buildings in Ontario's education system. These should live up to the requirements of the Ontario Human Rights Code and should certainly exceed the inadequate requirements in the Ontario Building Code.

[bookmark: Complete]Survey Question: What other elements should be considered to enhance the physical accessibility of K-12 schools, colleges and universities?

Answer: Beyond the foregoing, the AODA Alliance will make submissions on this issue to the Education Standards Development Committee. New requirements must include a duty to retrofit, and not only when major renovations are undertaken. Moreover, built environment requirements must address the needs of a full range of disabilities, not just people with mobility disabilities. This includes considerations for students, staff, parents and members of the public with vision loss, hearing loss, sensory integration issues, intellectual disabilities, just to name a few. 

Additional Barriers to Accessibility in Education

While our research has identified the challenges above, we are seeking your advice on other challenges and barriers that an accessibility standard for K-12 and post-secondary education could address.

Survey Question: As a student or parent, what other accessibility barriers have you experienced in pursuing your or your child’s education, and how could they be addressed through a new accessibility standard for education?

Answer: We again refer to the AODA Alliance's November 21, 2016 Discussion Paper on the Education Accessibility Standard. The five focus areas that this survey addresses leaves out many, if not the majority of disability accessibility barriers in Ontario's education system that students with disabilities face. The following should also be included:

* The Education Accessibility Standard's purpose should be to ensure that our education system becomes fully accessible to students with disabilities by 2025. 

* The Education Accessibility Standard should apply to any and all education programming in Ontario, not just publicly-funded schools, and to colleges and universities. It should also apply to private schools. They too have a duty under the Ontario Human Rights Code to provide accessible education to students with disabilities. It should also apply to early learning programs, outside of school boards, and to job training programs, whether or not they are offered in a college or university.

* The Education Accessibility Standard should address disability barriers facing students with any and all kinds of disabilities, not just the disabilities which Ontario's 36-year-old outdated special education laws recognize. This should include any physical, mental, sensory, intellectual, mental health, learning, communication, neurological or other kind of disability. 

* The Education Accessibility Standard should fix all the different kinds of disability barriers in Ontario's education system, not just the narrow ones covered by the survey's five focus areas, such as:

1. Disability accessibility barriers that students with disabilities face in transportation to get to school (education transportation barriers). 

We note that the provisions in the 2011 Transportation Accessibility Standard regarding school bussing accessibility have not been sufficient to address these disability accessibility barriers. The Transportation Standards Development committee's May 19, 2017 draft recommendations for revisions to the 2011 Transportation Accessibility Standard include no proposed improvements regarding school bussing for students with disabilities. As such, the Education Accessibility Standard needs to address this. Horrific reports from students with disabilities and their families of bussing failures show that current requirements and practices are insufficient. Students with disabilities who rely on school bussing can be very vulnerable students, including young children with little or no ability to effectively communicate. 

2. Disability accessibility barriers that students with disabilities experienced when trying to use computers, tablets, software, websites, and other digital technology provided at a school, college, university or other educational organization (digital accessibility).

On this subject, we endorse the findings of TDSB's SEAC in its fourth motion, passed on June 13, 2016, as follows:

"Ensuring Digital Accessibility at TDSB 

BACKGROUND

Under the Ontario Human Rights Code, the Charter of Rights and the Accessibility for Ontarians with Disabilities Act, TDSB has a duty to ensure full digital and information technology accessibility, and not just the physical accessibility of its built environment. If TDSB does not ensure full digital and information technology accessibility, its learning environment will include disability barriers that could easily have been prevented. 

Accessibility standards enacted under the Accessibility for Ontarians with Disabilities Act already impose specific duties on TDSB regarding digital and information technology accessibility. TDSB must consider accessibility in its procuring goods and services used in our schools. Since 2014, TDSB has had specific duties re web content accessibility. Its digital/information technology duties under the Ontario Human Rights Code and the Charter of Rights supersede these, and require more prompt action than AODA accessibility standards now spell out. 

It is far easier to achieve digital accessibility than built environment accessibility. TDSB’s digital and information technology landscape is quickly changing. Its web content is constantly being updated. Classroom digital technology is refreshed on a far shorter cycle than is its built environment. Moreover, the steps to ensure digital accessibility can be much easier to deploy. For example, ensuring that a brochure or notice to parents is made available in an accessible format, costs nothing if TDSB takes a responsible approach to its digital and information technology practices.

TDSB’s website announces general accessibility commitments under the heading “Accessibility,” found at http://www.tdsb.on.ca/AboutUs/accessibility.aspx 
Its website commits as follows:

“The Toronto District School Board is committed to maintaining a learning and working environment which actively promotes and supports human rights and accessibility for persons with disabilities.

We are committed to actively removing barriers, whether visible or invisible, so that all members of our community can fully participate in TDSB activities.

We have a variety of policies and procedures in place for staff, students and community members that ensures compliancy with the Accessibility for Ontarians with Disabilities Act. Also, we have created a Multi-Year Accessibility Plan that outlines how we ensure compliancy with the Act and moving the Board towards a more inclusive environment.”

TDSB’s website announces its commitments on digital and information technology accessibility. Found at http://www.tdsb.on.ca/AboutUs/Accessibility/InformationandCommunications.aspx under the heading “Information and Communication,” TDSB commits:

“Keeping our community informed is critical and making materials available in accessible format is one way we support all members of our community. 

The TDSB will:

Provide resources or materials – including education and training documents, student records, school program information, public emergency evacuation information – in an accessible format, upon request.

Provide accessible formats and communication supports upon request in a timely manner and at no additional cost, if any, than the amount charged to others.

Consult with the person making the request to determine the format or support required.
Provide accessible or conversion-ready formats of print, digital, or multi-media resources in school libraries, upon request.

Procure accessible or conversion-ready electronic formats, where available.

Ensure any websites and web content meet WCAG 2.0, accessibility standards.”

There are several immediate examples of TDSB failing to provide proper digital accessibility. For example:
	TDSB’s multi-year accessibility plan, required under the AODA, is posted in a PDF format lacking proper accessibility. It is not also posted in a proper alternative format such as HTML or MS Word.
	TDSB’s electronic brochure for its April 16, 2016 Parents as Partners conference was circulated in an inaccessible PDF, without being accompanied by a fully accessible alternative electronic format. This was so despite TDSB knowing that there are parents with disabilities who would want access to that information.
	TDSB’s online form for signing up for the 2016 Parents as Partners conference was not accessible to parents with disabilities using adaptive technology.

Digital and information technology accessibility helps many people at the same time. It helps students with special education needs. It helps parents, guardians and other family members with disabilities. It helps TDSB staff and volunteers with disabilities.

Digital and information technology accessibility is essential to TDSB’s inclusion strategy. If TDSB schools and classes have digital and information technology barriers, it will be harder and more costly to integrate students with special education needs in the mainstream classroom.
A lack of full digital and information technology accessibility will delay inclusion by decades. It will place mainstreamed students with disabilities in a second-class status. This is contrary to Article 24 (Education) of the United Nations Convention on the Rights of Persons with Disabilities which Canada ratified in 2010."

We also endorse, for implementation across Ontario, the recommendations which TDSB' SEAC made on this topic in its fourth reform motion, passed on June 13, 2016, as follows:

"1.	TDSB should ensure that:

a)	Educational equipment and technology, including hardware and software, deployed in educational settings, should be designed based on universal design principles, to ensure that as many students with different abilities can use them.

b)	TDSB Learning Management Systems (LMS) should be accessible to staff and students who use adaptive technology. They should have all accessibility features invoked and available to ensure that information posted through them will be accessible to students using adaptive technology such as screen readers or voice recognition tools. TDSB should ensure that no teacher is able to turn off any feature of the MS that is accessible in favour of one that is not.

c)	TDSB websites and intranet content should be fully accessible, with all new information posted on them fully accessible.

d)	Electronic documents created at TDSB should be created in accessible formats unless there is some exceptional and unavoidable reason demanding otherwise. If a PDF document is created, it should conform to ISO 14289 with an alternate version of the content posted in Microsoft Word or HTML format.

e)	Software used to produce TDSB documents such as report cards, Individual Education Plans, or other key documents should be designed to ensure that they produce these documents in accessible formats.

f)	Only textbooks and learning software should be procured which include full information technology accessibility. Any textbook used in any learning environment must be accessible to teachers and students with disabilities at the time of procurement. For example, if a textbook is available in EPUB or PDF format, the textbooks must meet the international standard for that file format. For PDF it is ISO 14289 and for EPUB it is the W3C Digital Publishing Guidelines currently under review. If a textbook is available in print, the publisher should be required to provide the digital version of the textbook in an accessible format (for example, EPUB or PDF) at the same time the print version is delivered to the school/Board. Both of these formats, if created to be accessible, provide conversion-ready content for students who might need Braille or large print versions.
 
2.	TDSB should establish, implement and publicize information technology procurement accessibility requirements, to ensure that no information technology is purchased unless it ensures full digital accessibility. Digital and information technology accessibility should be included in all Requests for Proposal (RFP) or other tenders for sale of products and services to TDSB. 

3.	As recommended in Motion #3, TDSB should establish the position of chief accessibility officer, who should have ultimate responsibility for digital accessibility.

4.	TDSB should establish a detailed plan for ensuring digital accessibility. It should include a monitoring/ audit component. TDSB should semi-annually report on progress towards digital and information technology accessibility to TDSB trustees and to SEAC.
 
5.	TDSB should include in its digital accessibility plan a detailed plan for training TDSB staff, including teachers, on ensuring digital/information technology accessibility in the classroom, on the use of access technology (where needed) and on steps how to create accessible documents and web content."

6. Disability accessibility barriers that students with disabilities experienced when trying to use the gym, playground or other equipment or facilities at an school, college, university or other educational organization (equipment accessibility).

The Integrated Accessibility Standards Regulation's 2012 requirements on playground accessibility have not been sufficient to solve this. They don't require any retrofit of existing playgrounds, no matter how readily achievable. They do not specify accessibility standards for any playgrounds, new, old or renovated. They leave it to each obligated organization, including each school board or school, to waste time and effort, reinventing the accessibility wheel. Ontario needs to enact detailed playground accessibility standards. Those in educational organizations are a good place to start.

7. Disability accessibility barriers that students with disabilities face when trying to take part in extracurricular activities (extracurricular barriers).

8. Disability accessibility barriers that students with disabilities face when trying to take part in work study programs, co-op placements or other kinds of on-the-job "experiential learning" programs (experiential learning barriers).

This is especially important since the Ontario Government's fall 2016 Throne Speech promised an experiential learning placement for every Ontario student in the publicly-funded school system. 

9. Disability accessibility barriers that students with disabilities face when trying to bring a service animal to school or class (barriers to service animals).

It is inexcusable that a student with autism has had to bring a human rights complaint against the Waterloo Catholic School board because of a refusal to admit a service animal when there are other Ontario school boards which have permitted such service animals.

10. Disability accessibility barriers that students with disabilities face when trying to get instructional materials, like text books and class assignments, in an accessible format, at the same time classmates without disabilities receive the course materials (instructional material barriers).

These problems can persist despite existing requirements in the 2011 Integrated Accessibility Standards Regulation. 

11. Disability accessibility barriers that students with disabilities face in course curriculum that doesn't take into account learning needs of students with disabilities (curriculum barriers).

12. Disability accessibility barriers that students with disabilities face when taking tests, exams or other evaluations if these don't fairly and accurately assess the progress of students with disabilities (testing barriers).

13. Disability accessibility barriers that students with disabilities face in admission rules, criteria or other screening when trying to get into a course or other educational program (admissions barriers).

14. Disability accessibility barriers that students with disabilities face in French immersion or other specialized programs offered in Ontario's education system (specialized program barriers).

15. Disability accessibility barriers and problems that students with disabilities face with the way a school, college, university or other education organization decides how it will accommodate the student with disabilities' needs (placement and accommodation procedure barriers). (Addressed above) 

16. policies or bureaucratic barriers that students with disabilities can face when trying to make sure that they can be fully included in and benefit from education programs in Ontario (such as difficulties or roadblocks in getting students with disabilities included and effectively served in a student's neighbourhood school's regular classroom). (Policy and bureaucratic barriers.)

17. Legal barriers that students with disabilities have faced when trying to fully benefit from and be fully included in education programs in Ontario (such as problems coming from Ontario's special education laws). (Legal barriers.) 

As a professional in the education sector, what other barriers have you experienced in providing an accessible, inclusive education, and how could they be addressed through a new accessibility standard for education?

See answer to previous question.
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